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Abstract: Implementing Mobile-Assisted Language Learning (MALL) is one way to develop language
teaching practices. Finding out how MALL is implemented by English teachers could provide insights
to the future of MALL. Three high school English teachers were chosen as the subjects of the study
representing three degrees of implementation–high, medium and low. It was revealed that the teachers
recognized the potentials and practices of mobile devices for language learning. However, their famil-
iarity with MALL does not automatically make them able or willing to employ MALL. Their application
is limited in the range of mobile applications and learning activities.
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Abstrak: Menerapkan Mobile-Assisted Language Learning (MALL) merupakan sebuah cara untuk
mengembangkan praktik pengajaran bahasa Inggris. Mengetahui bagaimana MALL diterapkan oleh
guru bahasa Inggris dapat memberikan gambaran tentang masa depan MALL. Tiga guru bahasa Ing-
gris dipilih sebagai subjek penelitian yang masing-masing mewakili tiga tingkat penerapan MALL, yak-
ni tinggi, menengah dan rendah. Temuan menunjukkan bahwa guru-guru menyadari akan potensi dan
penggunaan perangkat mobile untuk pembelajaran bahasa. Namun, hal itu tidak menjamin kemampuan
dan kemauan mereka dalam menerapkan MALL. Faktanya, penerapannya masih terbatas dalam hal
aplikasi perangkat mobile yang digunakan dan kegiatan pembelajaran.
Kata kunci: tingkat implementasi, MALL
INTRODUCTION
Mobile learning has gained popularity in theeducation area due to the improvement ofICT tools namely mobile phones and tab-
lets which are small enough to be carried around. Along
with the support of the Internet connection in many
places, the use of mobile devices to assist language
teaching and learning has become more feasible. The
more technology advances, the more benefits it pro-
vides for teachers and learners at every education
level. There is a great opportunity that technology de-
velopment will provide a new way of language learn-
ing. One way to develop the language teaching and
learning process is through the implementation of
mobile learning. Mobile-Assisted Language Learning
(MALL) offers a lot of potentials and challenges. Due
to its portability, teaching and learning practices are
possible to take place outside the classroom (Seppälä
& Alamäki, 2003). Chinnery (2006) also stated an-
other advantage of mobile devices in which they are
relatively more affordable than a computer. Using mo-
bile devices in teaching and learning could provide
students with more learning opportunities and increased
their participation (Kim, Rueckert, Kim, & Seo, 2013).
However, challenges in MALL implementation such
as connectivity (Miangah & Nezarat, 2012), the small
screen of mobile devices (Thornton & Houser, 2005)
and problem in monitoring the students become the
limitations for teachers to implement MALL in their
classes. Therefore, to maximize the impact of MALL
implementation, teachers need to focus more on its
features and potentials that will be useful in language
learning instead of focusing on its drawbacks and limi-
tations (Ivone & Nhat, 2018).
There are many definitions of mobile learning
circulating in the past few years. Mobile learning is
delivering learning materials to students by utilizing
mobile devices such as mobile phone, tablet or MP4
players (Parsons & Ryu, 2006). However, mobile
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learning should be travel-friendly to be operated for
language learning in every occasion. Corresponding-
ly, being available and applicable at any time and any
place are the qualifiers of MALL (Geddes, 2004).
Students have the opportunity to learn every time and
everywhere they are (Miangah & Nezarat, 2012). Var-
ious definitions of mobile learning and MALL have
been formulated by prior researchers and education
experts. The descriptions seem to lead to a concept
of MALL that is agreed by all in which MALL is not
merely learning the second language by applying mo-
bile devices during the learning process, but it also
means learning the second language in both formal
and informal context by employing mobile devices that
can be done anytime and anywhere (Kukulska-Hul-
me & Shield, 2008).
There have been some attempts to use specific
functions of mobile devices in language teaching and
learning. It is disclosed that mobile devices could pro-
vide positive outcomes for language learning in spite
of the fact of its challenges in which applying MALL
will surely need agreement both from teachers and
students. Teachers’ readiness and perceptions at open
universities of commonwealth Asia toward mobile
learning or MALL to be used in Open Distance Learn-
ing (ODL) was observed. It is reported that the teach-
ers are well-informed on the advantages of mobile-
learning (Miglani & Awadhiya, 2017). Also they do
have positive perceptions on it and have the skills to
implement mobile learning although most teachers still
need to be trained to advance their skills.
Another study was conducted about the benefits
of the mobile phone in classroom activities for English
learning in the context of Indonesian Islamic higher
education. The findings reveal that the students have
positive perceptions about MALL and perform sev-
eral activities at class by using mobile phone such as
utilizing offline dictionary or playing audio files (Yu-
dhiantara & Nasir, 2017). Similar to the research
mentioned previously, High School Teachers in South
Sulawesi, Indonesia, have good perceptions of mobile
learning for training (Yusri, Goodwin, & Mooney, 2015).
It is reported that although they have limited knowl-
edge about mobile learning, they have a strong will-
ingness to seek more information about it.
Most previous research studies investigated ei-
ther students’ perceptions or the perceptions of teach-
ers. To date, how much teachers spend the time to
implement MALL, how frequent they use the mobile
devices and how far they utilize the mobile devices
have not been extensively explored. How teachers
apply MALL in the classroom could be varied in terms
of quantity and quality. In other words, there are not
sufficient data on the degree of the implementation of
MALL in the English classroom. Additional data about
it could enrich the previous research on the related
topic. Finding out the quantity and quality of teachers
implementing mobile devices in English class could
reflect the teachers’ readiness in using mobile tech-
nology in the class. Accordingly, this study aims to de-
scribe how MALL is implemented by Senior High
School English teachers according to three catego-
ries or degree of implementation: high, medium, and
low.
METHOD
The study describes the degree of MALL imple-
mentation by English teachers at Senior High Schools
in Malang. It applies descriptive qualitative research
which is used to discover information on a certain
phenomenon. In this research, multiple interviews with
open-ended questions were conducted to collect data.
Furthermore, the information was analyzed qualita-
tively by describing the findings supported by relevant
theories.
There are three stages conducted in this study:
subject screening, teacher interview, and student
interview. The screening stage involved twelve English
teachers who teach in the selected schools. This
process was done by applying a short interview in the
preliminary session to finally select three English
teachers as the main subjects of the research.
The results of the short interview did not directly
answer the research problem, but it provided a frame-
work to identify the teachers’ degree of MALL im-
plementation that was useful for the rest of the study.
Three subjects were chosen from 12 English teach-
ers. The subjects showed a different degree of MALL
implementation, from high, medium to low. The three
teachers were contacted and asked if they were will-
ing to participate further in the research. The three
selected teachers shows in Table 1
The implementation of MALL is classified to high
when the average answers of the teacher are on 76%
to 100% and medium when the average of answers
is on 51% to 75%. Meanwhile, the implementation of
the MALL is low when the average is on 26% to
50%. There were one male and two female teachers
for the guided interview. Each teacher represents each
category of MALL Implementation, one teacher with
a high degree of MALL implementation (Andre), one
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teacher with a medium degree of MALL implemen-
tation (Dewi), and one teacher with a low degree of
MALL implementation (Eva).
After three English teachers from different
schools were selected, the guided interview was de-
livered to the selected teachers. The guided interviews
with the teachers were conducted for three times.
Face-to-face interviews with open-ended questions
were carried out. For interviewing the teachers, the
interview guide was divided into two parts; part A and
part B. Part A consists of 10 demographic questions.
The questions were asked to find out the background
of the teachers, their education background and teach-
ing experiences. The information was needed to de-
scribe how the background and experiences relate to
their teaching performances. There are 15 questions
about MALL implementation in part B. Seven ques-
tions were asked to obtain data on MALL implemen-
tation in general. The rest of the questions were about
the preparation in implementing MALL, and two ques-
tions were about the execution of MALL implemen-
tation. The reflections after implementing MALL
were asked in the last three questions
Students from the selected high schools were also
interviewed. The interview was about students’ opin-
ion on some topics such as access to mobile devices,
how their teachers implement MALL in teaching En-
glish, how do they feel during the implementation and
what do they expect. The interview questions were
not limited to what is written in the interview guide.
Questions were improved and added during the inter-
views. The students were not interviewed individual-
ly; in fact, the interviews were conducted in groups to
save time since the students had limited time for the
interview. The students’ interview was conducted to
see the aptness of the answers from both teachers
and students. Also, this interview was useful to strength-
en the obtained data.
The data were displayed in the form of descrip-
tion. Both data from teachers’ interview and students’
interview were transcribed and analyzed according
to the common themes found in the data. Content
analysis was used to analyze the data. It is the pro-
cess of summarising and interpreting written data. The
data obtained from the interviews were reduced to
sharpen, sorted and focused, discarded and organized
until detail portrayal of the degree of MALL imple-
mentation can be depicted. The data which are not
related to the study were omitted.
RESULTS
Andre–The Teacher with High Degree of
MALL Implementation
Andre is a 41-year-old teacher who has been
teaching English for approximately 16 years. He took
a double-degree program at his University. He has
been implementing MALL in his English class since
about three years ago. He stated that he used MALL
for administering quizzes to his students, but in this
year, MALL was fully implemented in his English
classes. He used mobile devices either for doing the
assignment, submitting assignment or communicating
with his students. He employed one learning applica-
tion in his English class namely Google Classroom.
Andre further explained that most of the times he imple-
mented MALL during the school hours. He preferred
this way because it was practical. The only activity
done by the students outside the school hours was to
submit the assignment at home. When asked about
his preparation, implementation, and reflection of im-
plementing MALL, he described several things as de-
scribed showed in Figure 1.
Andre made sure that he prepared MALL very
well before he employed the technology in the class-
room to avoid misunderstanding or misuse of the mo-
bile technology, started from preparing the lesson plan
and materials, mastering the to-be-used learning ap-
plication and giving information and practice about the
application to the students.
Name 
(Pseudonym) 
Sex Age Education 
Background 
Years of 
Teaching 
Experience 
School Average 
percentages in 
Short Interview 
Degree of 
MALL 
Implementation 
Andre M 41 Bachelor of 
Education & 
Bachelor of Arts  
16 Private 
School 
84% High 
Dewi F 54 Master of Education 
 
36 Public 
School A 
58% Medium 
Eva  F 50 Bachelor of 
Education 
23 Public 
School B 
39% Low 
Table 1. Demographic Information of the Teacher-Subjects
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Andre found some successful learning activities
when he implemented the MALL. He felt successful
when all the students completed the tasks and turned
them into the Google Classroom. He also felt suc-
cessful when mobile devices could simplify his teach-
ing activities. Similar information was obtained from
the students taught by Andre. They stated that they
had free access to their mobile phone. They stated
that they used their phones to do the given assign-
ments. They used it to translate some words, to find
information related to the learning materials and to
turn in their assignment to Google Classroom. When
the students were asked about any learning activities
using mobile devices that they remembered the most,
they uttered different story from the teacher. The stu-
dents remembered a learning activity when they need-
ed to make an invitation card in their books, decorat-
ed the cards and uploaded it to Google Classroom.
Although he was comfortable with MALL, he
felt that there were a lot of things to explore and to
improve. More workshops on MALL and technology
were expected by him. He had plans to continue us-
ing MALL in his classes. He felt that he could com-
bine many learning applications to achieve the aim of
the learning process. According to his idea, there were
not any best learning applications. All applications
must have its advantages and drawbacks.
In spite of his successful experiences, he stated
that one of the challenges of implementing MALL is
that not all of his students own mobile devices. There
is one student who does not own any mobile devices.
Therefore he could not implement MALL equally to
all students.
The students all agreed that Andre seemed to
know well on how to use mobile devices in teaching
English. They thought that utilizing mobile phone in
learning activities were more practical. They found it
enjoyable since they did not have to do a lot of hand
writing activities. However, they all agreed that the
school needed to fix the Wi-Fi connection as this was
the main problem for students.
Dewi–The Teacher with Medium Degree of
MALL Implementation
Dewi is a 54-year-old English teacher who has
been teaching English for more than 30 years. She
has been learning English since she was in Junior
High School. She continued her study in English Lan-
guage Teaching until she got her Master’s degree.
She attends workshops on English Language Teach-
ing quite often, approximately four to five times a year.
Dewi stated that she had been familiar with MALL
for almost ten years ago, yet she just implemented it in
her English classes in 2014. She explained that she
implemented MALL regularly depends on the learn-
ing materials. Her activities starting from preparation,
implementation, and reflection are described in Figure
2.
Before distributing the learning materials, Dewi
made some preparations such as looking for some
related information and references. She provided an
example when she prepared to teach about a narra-
tive text to the tenth graders. She needed to find some
references that could be accessed by her students in
the classroom.
Mostly, she allowed her students to find informa-
tion from the Internet, to check out some words on a
dictionary, or to ask students practicing their pronun-
ciation. The students also confirmed that they were
allowed to operate their mobile devices as long as it
was for learning purposes. They had never experi-
enced learning English or submitting any homework
outside the classroom since everything was done dur-
ing school hours. They generally used it for translating
and finding some references.
Figure 1. High Degree of MALL Implementation
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Figure 2. Medium Degree of MALL Implementation
Dewi shared one learning activity that she con-
sidered successful by using Edmodo since all the stu-
dents participated well in the process. She asked the
students to tell a story then recorded their voices and
shared the results to Edmodo. Different experiences
were shared by the students. One student shared his
experience when he was asked to find dance and prac-
tice the dance moves in front of the class, while the
two other students described an activity when they
created a poem based on the message of a song.
Dewi expressed that mobile devices could help
learning activities. However she felt a little bit un-
comfortable using it due to several factors; one of
them was feeling unfamiliar to operate mobile devic-
es. She also admitted that she sometimes needed the
help of another device, for example, a laptop, since
she felt it difficult to read on a small screen on her
mobile device. However, she would like to update her
knowledge and skill in MALL implementation as well
as to keep using mobile devices whenever necessary
in her teaching and learning activities. To improve the
practices, she would attend some workshops and have
more discussions with her friends.
Dewi experienced a few problems because of
many factors.  The first problem was related to inter-
net connectivity. She also felt that it was difficult to
monitor the students since some students secretly used
mobile devices for other purposes. There was also
one student who did not own a mobile device, there-
fore, it was difficult to implement MALL fairly to all
students, Last but not least, the problem came from
herself who was lack of skill in operating applications
in mobile devices.
On the contrary, all the interviewed students felt
more comfortable in using their mobile devices since
it was easier and faster for them to find references or
meaning of some words. However, similar to the
teacher’s opinion, the main problem during the imple-
mentation of MALL was the bad internet connection
in the classroom. The students also expressed that it
would be more attractive for them if the teacher of-
fered more variety of teaching and learning activities.
Eva–The Teacher with Low Degree of MALL
Implementation
Eva is a 50-year-old teacher who has been teach-
ing English since 1995. She had learned English from
formal education since she was in junior high school
until she got her Bachelor’s degree. She did not have
many activities outside the school since she said that
she had much work to do from school. Thus, she did
not attend many workshops on ELT. She admitted
that the last time she attended a workshop was around
eight years ago. Eva shared her activities in the im-
plementation of MALL as described in Figure 3.
Eva considered that she probably did not imple-
ment MALL in her class since she and her students
rarely utilized mobile devices during learning activi-
ties. She thought that by using mobile devices, she
would have less interaction with the students where-
as the students’ level of English was not too advanced.
Therefore, she demanded more interaction with the
students and remained in conventional teaching prac-
tices. However, she started to try using mobile devic-
es in her class since 2015 although the frequency was
very rare. There were not many ranges of activities
related to the use of mobile devices in the class. In a
very small frequency, generally, the students were only
allowed to utilize their mobile devices to look for some
ideas or information from the Internet. The students
had similar answers related to the use of mobile de-
vices in their English class with Eva. They stated that
they might use their mobile devices as long as they
had asked permission to Eva.
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Figure 3. Low Degree of MALL Implementation
With very little frequency of mobile devices us-
age in the classroom, Eva did not need to do a lot of
demanding preparation, and neither did she download
any learning applications. All she had to do was just
preparing her mobile device and browsing some web-
sites for her students. Similarly, the students also did
not have to do much preparation such as download-
ing learning applications since the teacher did not
employ any specific application. However, they stat-
ed that they still need help from the printed dictionary
because only rarely did the teacher permit them to
access their mobile devices for an online dictionary.
She felt that she had never experienced any suc-
cessful learning activities that resulted from the use
of mobile devices in the class, “I think I have never
experienced it”, she said. On the contrary, she did
feel fail on some occasions during the implementation
of the MALL in her class. She was disappointed with
the students who took all the information from the in-
ternet for granted. When asked about one learning
activity using mobile devices that they remembered
the most, the students mentioned that the activity was
a debate. In this activity, the students were assigned
into groups and were asked to find some facts or in-
formation related to the topic for the debate before
performing in front of the classroom.
Despite the limited experience of teaching and
learning practices that employ mobile devices, Eva
admitted that she felt comfortable about it. In her opin-
ion, the students could learn independently to find some
ideas on the internet from their mobile devices. She
also hoped that she could implement MALL more in
her class although she needed more time to learn and
explore more. Eva shared that she had checked some
learning application, but she had never tried it to teach
English. Therefore, she did not have any specific in-
formation on what application that she considered help-
ful for her teaching practices.
There were some reasons why Eva did not ac-
tively utilize mobile devices in her class for teaching
and learning purposes. One of the reasons was be-
cause she felt that she had limited knowledge about
MALL. It was also difficult for her to monitor the
students during the learning process. Also, she also
said that there was a student who does not have any
mobile devices.
However, the benefits of a mobile phone were
also felt by the students who felt it was easier to find
ideas and information by using their mobile devices to
browse the Internet. They indeed described some ex-
pectations for future activities. Although there was a
rule for not using mobile devices in the classroom unless
they got permission, they hoped that the teacher could
intersperse the learning activities by employing mo-
bile devices every once in a while.
DISCUSSION
The degree of MALL implementation in this study
was categorized into three categories: high, medium
and low. The categorization was inferred from the
results of the short interviews with the English teach-
ers in the preliminary session before choosing the main
subjects. Generally, the results of the degree of MALL
implementation were obtained from both teachers’
knowledge on the MALL and the frequency of the
implementation.
Preparing the Implementation of MALL
The three subject-teachers, despite their degree
of MALL implementation, arranged a preparation
before implementing MALL in their classes. The prep-
aration between the three subject-teachers is similar
in some ways. The first thing that they do was pre-
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paring for the learning materials for the students. This
is a very important stage that allows the teachers to
find any information or references to be given to the
students.
However, based on the teachers’ description for
their preparation step, Andre –teacher with a high de-
gree of implementation- appeared to have more
primed preparation. Not only did he practice the ap-
plication for himself, but he also guided the students
to practice the application. Also, he also explored the
app thoroughly to figure out strengths and weakness-
es. Andre’s preparation could provide a portrayal of
his exceptional skills and knowledge in the MALL.
The skills are referred to as ‘Advanced Skills’ which
required someone to grasp technological skills such
as undertaking online programs (Miglani & Awadhiya,
2017). On the other hand, in the preparation stage,
the other two teachers mentioned that they searched
and listed some materials or websites that can be ac-
cessed by the students. Learning activities, specifi-
cally searching and sharing information, download-
ing-uploading things from the Internet through mobile
devices can be recognized as ‘Basic Skills’ (Miglani
& Awadhiya, 2017).
Implementing MALL in the Teaching
Practices
Similar learning activities are found in the three
teacher-subjects. The current study found that all of
the teachers applied MALL in their teaching practic-
es by allowing the students to use their mobile devic-
es for accessing online dictionary to find meanings.
According to the SAMR model developed by Puent-
edura, this kind of activities can be classified in the
substitution level as the simplest activity that can be
done through the use of mobile devices. In line with
the findings of this study, another study described that
most of the time, teachers conduct the same task that
can be completed without using mobile devices. Such
activity represents substitution in the SAMR model
as the lowest level of technology implementation (Rom-
rell, Kidder, & Wood, 2014). In this activity, mobile
devices act as a direct substitute with no functional
change. The teachers only substitute the function of
the printed dictionary by using the online dictionary
from mobile devices.
Practices of augmentation were displayed in the
findings of teaching and learning activities by the teach-
er-subjects. In augmentation, the technology provides
learners and teachers with various tools and func-
tions to accomplish common tasks (Jati, 2018). Ac-
cording to the findings, Andre –teacher with the high
degree of MALL implementation- mentioned that he
tried to carry out a quiz to his students by using a
learning application from their mobile devices. This
finding aligns with what Jati (2018) stated in his arti-
cle as the example of augmentation which instead of
using pen and paper, the teacher distributes the quiz
online.
The application of substitution and augmentation
result in the enhancement of the learning process. Ac-
cording to Puentedura (2013), it is said that learning
activities in the substitution and augmentation classifi-
cation will enhance learning. Therefore, students’
learning process is further improved by the use of
technology. They find it easier to look for words from
their mobile dictionary rather than from printed dictio-
nary. It is also more practical to carry out a quiz by
using learning apps instead of printing papers for the
students.
Meanwhile, to transform the learning activities
by fully implementing technology in a classroom, the
teachers need to conduct learning activities based on
the modification and redefinition stages from the
SAMR. Andre, and Dewi teacher with a medium de-
gree of MALL implementation- also performed ac-
tivities under the modification stage. Andre once asked
his students to record their voices and made some
suggestions which should be uploaded to the Google
Classroom. Also, Dewi asked the students to make
use of the application in their mobile devices and record
their voices to check their pronunciation and also to
tell a story that should be uploaded to Edmodo. The
findings are consistent with some examples that on
modification stage, students may work in pairs to rec-
ord and re-record their oral presentations that will be
shared electronically (Hockly, 2013). However, learn-
ing activities that fall within the redefinition stage of
SAMR were not discovered. In redefinition, students
could be asked to perform tasks which are inconceiv-
able prior (Puentedura, 2013).
As shown above, obviously, the teachers have
not yet fully implemented MALL in their classroom.
The findings suggest a certain amount of teachers’
familiarity with mobile devices that can be referred to
as ‘mobile literacy’ (Hockly, 2013). Teaching mobile
web literacy is as important as is teaching basic liter-
acy since it can be predicted in the future that stu-
dents will rely more on mobile devices (Parry, 2011).
Therefore it is pivotal for teachers to teach them on
using the technology effectively. In digital literacy, the
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use of mobile apps is very crucial and has great po-
tential for shifting teaching practices (Hinze et al.,
2017). Applying the whole SAMR stages, specifical-
ly, those that enable transforming conventional learn-
ing through the use of mobile devices can develop
students’ mobile literacy in English Language Learn-
ing (Hockly, 2013).
Reflecting the Implementation of MALL
All of the teachers, Andre, Dewi and Eva agreed
that using mobile devices could ease the teaching and
learning practices. Andre and Dewi believed that by
using mobile devices, the learning process could be
more practical. In their opinion, students can turn in
their assignment electronically despite their locations.
The portability and practicality of mobile devices can
create learning activities outside the classroom in which
students may bring their mobile devices and complete
their assignment everywhere (Chinnery, 2006; Mian-
gah & Nezarat, 2012; Bezircilioðlu, 2016). Another
benefit of mobile devices for learning activities is that
it is easier for both students and teachers to discover
plentiful information on the Internet through their mo-
bile devices. Their opinions were also supported by
the students who also stated that they felt helped and
comfortable to find learning resources and meaning
of words from their mobile devices. These opinions
are in sync with previous studies that students can re-
ceive huge information and learn the meanings of new
words from mobile phones in their hands (Chinnery,
2006; Bezircilioðlu, 2016).
All of the interviewed students expressed that
they expect more learning activities with mobile de-
vices. It indicates that students have robust percep-
tion and motivation toward MALL. It is revealed that
students are more motivated to practice more by us-
ing mobile devices because they have positive per-
ceptions on the use of mobile devices for learning
(Hwang, Huang, Shadiev, Wu, & Chen, 2014). It is
also found that language learning can be more effec-
tive because of students’ motivation to use mobile de-
vices for learning (Sato, Murase, & Burden, 2015; U-
shioda, 2013).
As described previously, for teachers either with
a high, medium or low level of MALL implementa-
tion, the problem during MALL implementation was
not all students own mobile devices. It is noticeably a
fact that the availability of mobile devices can be lim-
ited for some populations (Chinnery, 2006). Shield and
Kukulska-Hulme (2008) argued that the problem on
mobile phone ownership must be taken into account
since the cost of owning it can be a barrier for some.
Moreover, the obstacles were also related to in-
ternet connectivity and students monitoring. Coupled
with the teachers, most of the interviewed students
conveyed that they did have problems with connec-
tivity for their mobile devices. Connectivity is one of
the MALL characteristics. Therefore users must have
access to the Internet (Miangah & Nezarat, 2012). If
students and teachers do not have supportive con-
nectivity, the process of MALL would not be able to
run ideally. Not to mention, Chinnery (2006) confirm
that connectivity needs to be concerned since not all
students have access to the Internet.
Dewi –teacher with a medium degree of MALL
implementation- stated that she had difficulties in read-
ing in the small screen of her mobile devices. This
limitation on MALL further confirmed previous stud-
ies by Thornton and Houser (2005), Shield and Kuku-
lska-Hulme (2008), and Stockwell (2008), that the
physical limitation of mobile devices, for instance, the
small screen, can be troublesome for some people.
Furthermore, all teachers faced a similar prob-
lem on monitoring the students during the use of mo-
bile devices for learning, although Andre had his solu-
tion to overcome this problem. As indicated by Park
(2011), mobile devices are mostly used and enjoyed
by students for entertainment purposes, for example
listening to music, texting with friends or checking so-
cial media. Therefore, students are easily distracted
and lose concentration which later impedes the learn-
ing activities (Hashim, Md. Yunus, Amin Embi, &
Mohamed Ozir, 2017). This has become a constraint
for teachers to supervise all students in the classroom.
As a consequence, it is suggested for the teachers to
properly introduce the potentials and benefits of mo-
bile devices used for learning.
CONCLUSIONS
Both teachers and students showed positive atti-
tudes toward the implementation of MALL in the
classroom. They all have good perceptions of MALL
and they expect to have more activities by using mo-
bile devices in the classroom. It is also revealed that
teachers with a high, medium and low degree of MALL
implementation are aware of the potentials and possi-
ble usage of mobile devices for language learning.
These are reflected by their opinions on the benefits
of MALL in their classroom. Although they are fa-
miliar with MALL concepts and characteristics, the
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use of mobile devices is limited. It is limited in the
range of mobile applications since not all the teachers
apply various applications in their teaching practices.
It is also limited in terms of learning activities.
It gives a snapshot that the teachers need to seek
for more information and practices of MALL to be
more prepared in the implementation to enrich their
teaching and learning activities and to overcome the
challenges of MALL implementation. Because how
students learn to use their mobile devices largely de-
pends on how technology is implemented by the teach-
ers. Professional supports such as a workshop or train-
ing session could provide more explicit notion on
MALL. They do need to have high motivation to im-
prove their knowledge and skills as well as to improve
their teaching practices. Encouragement to implement
MALL in their classes is also necessary. Finally, gain-
ing full support from schools will also help both teach-
ers and students in applying and developing MALL.
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